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students’ strategy preference, regardless of the differences between the students, is ranked as the following:

Strategy



Percent

Social




38.2%

Metacognitive



33.8%

Compensation



15.8%

Memory



5.5%

Affective



3.5%

Cognitive



3.2%

Total




100



The domination of social strategies means that the SFL students learn with others by making use of strategies such as asking questions, cooperating with others, and empathizing with others. The metacognitive strategies come next in terms of the students’ preference. Metacognitive strategies are defined as “behaviours used for centring, arranging, planning, and evaluating one’s learning. These ‘beyond the cognitive’ strategies are used to provide ‘executive control over the learning process’ ” (Oxford and Crookall, 1989, p. 404). Metacognitive strategies go beyond the cognitive devices and provide a way for learners to coordinate with their own learning process.
The second question of the study is ‘Do the LLS vary according to the level of Ss?’ It has been found that there are no significant differences in the strategy preference between students from different levels. Students from all levels prefer metacognitive and social strategies to the other strategies. The significant differences are found to be in the frequency of using these strategies. The frequency of using the language learning strategies is found to go higher as the students’ level advances. The reason behind this is that spending more time in the language learning environment allows them to gain, acquire, or innovate some learning strategies in order to solve learning problems.

The third question to be answered by this study asks, ‘Is there a relationship between the learner’s LLS and age, gender, nationality, the learner’s attitude towards ELL?’ The results of this study reveal direct and significant relationship between these four variables and the language learning strategy use. Having more experience in language learning, older students show more intensive use of strategies than younger students. Although males have insignificantly exceeded females in the use of some strategies, females still significantly show greater use of the strategies. Regarding the variable of nationality, more frequent use of strategies is found between students from nationalities other than Cypriot or Turkish. Turkish students are found to use the language learning strategies the least frequently. 

Learner’s attitude is found to be the most influential factor in the use of the language learning strategies. Learners who enjoy learning English are found to use the language learning strategies more frequently than the others. Moreover, these students are found to be the most successful students. It can be concluded that the students’ attitude leads to more frequent employment of the language learning strategies. As a result, these learners have more control over their learning and they have a wider range of ‘tricks’ to overcome the barriers in their way to learning. Consequently, these students are more organized, capable, and have stronger strategic thinking. Thus, they are successful language learners.

Is there a relationship between the learner’s LLS and the learner’s pre-university education? To answer this question, it can be said that the type of the high school that the students have graduated from does not have that significant effect on the frequency of using the Language Learning Strategies. However, there is a significant difference in the frequency of using metacognitive strategies. The highest frequency was found between the super high school graduates. these super high school graduates achieved the highest percentage of success. Still, it can not be concluded that this result is due to the frequency or the preference of strategy use. It is not the scope of this study to comparatively explore the educational systems which are used by the many different types of high schools in Turkey and North Cyprus. This can be the scope of further research.

Regarding the last question of the study, ‘What is the LLS used by those Ss who passed and those who failed during the third module of the academic year 2005/2006?’ those who passed and those who failed do not differ in the type of strategies they use. Successful and unsuccessful students were found to use the same kinds of strategies. Both of them prefer metacognitive and social strategies to the other types of strategies. What makes the difference is the frequency of employing these strategies.

6.1 Pedagogical Implication

The results of the study show that the variables of age, gender, level, teaching the strategies and attitude have an influence on the language strategy use. It has been found also, that as the students have longer experience in learning, they use the strategies more frequently. What is more important than the frequency of using the strategies is appropriating the strategies to the task at hand and orchestrating the strategies (Oxford 1994).The question here is, ‘How can teachers help learners to make the process of employing the strategies faster?’ teachers have a lot to do in this respect.

As cited in Oxford (1994), considerable research has been conducted on how to improve L2 students' learning strategies. In many investigations, attempts to teach students to use learning strategies (called strategy training or learner training) have produced good results (Thompson & Rubin, 1993). Oxford (1994) summarizes some principles for L2 strategy training based on the findings of L2 strategy training research as the following:

· L2 strategy training should be based clearly on students' attitudes, beliefs, and stated needs. 

· Strategies should be chosen so that they mesh with and support each other and so that they fit the requirements of the language task, the learners' goals, and the learners' style of learning. 

· Training should, if possible, be integrated into regular L2 activities over a long period of time rather than taught as a separate, short intervention. 

· Students should have plenty of opportunities for strategy training during language classes. 

· Strategy training should include explanations, handouts, activities, brainstorming, and materials for reference and home study. 

· Affective issues such as anxiety, motivation, beliefs, and interests -- all of which influence strategy choice -- should be directly addressed by L2 strategy training. 

· Strategy training should be explicit, overt, and relevant and should provide plenty of practice with varied L2 tasks involving authentic materials. 

· Strategy training should not be solely tied to the class at hand; it should provide strategies that are transferable to future language tasks beyond a given class. 

· Strategy training should be somewhat individualized, as different students prefer or need certain strategies for particular tasks. 

· Strategy training should provide students with a mechanism to evaluate their own progress and to evaluate the success of the training and the value of the strategies in multiple tasks. 

(Oxford, R. 1994)

Teachers must have training relevant to their own instructional situations in three areas: identifying students' current learning strategies through surveys, interviews, or other means; helping individual students discern which strategies are most relevant to their learning styles, tasks, and goals; and aiding students in developing orchestrated strategy use rather than a scattered approach.
The researcher, who is also an English Language teacher, has had a group of 11 upper-intermediate III students. These students entered the SFL English proficiency test the first time in September, 2005. All of them failed scoring less than 60 % which is the pass score. They had to study for another module and then they took the proficiency test again in February, 2006. Unfortunately, they failed again. They had to study for another module before they came to the researcher’s classes. They started the module feeling very tiered of failure, desperate, and complaining about the school system. For the first class hour, the students were encouraged to release all the anger they have. All the interaction between the researcher and his students was done in English since the teacher doesn’t speak the students’ first language which is Turkish. The teacher noticed that the students’ speaking skills, although not perfect, allow them to pass the proficiency test speaking part very easily. The teacher wrote down the following questions on the board asking the students to answer them as homework in a form of an essay.

1. Why do you think you couldn’t pass the proficiency test?

2. What was the most difficult part of the test?

3. What was the easiest part?

4. What was the biggest cause of losing points in the test?

a. exam anxiety and fear of failure

b. time limit

c. Lack of knowledge about English structure and vocabulary 

d. Others (specify) ……………………………………………………

2. Do you think that you will pass the proficiency test next time? Why?

3. What are steps and the strategies that you are planning to use in order to succeed?

This diagnostic step was followed by the SILL questionnaire to find out about the language learning strategies preferred by the students and the frequency of using these strategies. The procedures taken have allowed the teacher researcher to analyze his every learner’s needs, fears, expectations, abilities, attitudes, and language learning strategies during the first week of the module and actions are ready now to be taken after good planning.

Based on the model provided by Oxford, the researcher has implemented the same procedures for L2 strategy training. Diagnosing the learners’ strategy orientation and preference, the researcher concluded that these students are ‘social learners.’ The researcher teacher used types of activities that encourage the use of social strategies. For example, lots of pair and group work, interviews, social activities inside the classroom like the celebration of a classmate’s birthday or having a party ‘in the classroom’ after a great achievement in a progress test with integration of English language skills during these activities. Moreover the syllabus was designed by the teacher according to the students’ demands of more practice on writing and speaking. They had to write 3 compositions of 120-180 words long every week. English was the only language in the classroom and the students used to come to the teacher’s office the matter which allowed lots of speaking practice.   

In addition, the students were given materials and handouts on how to study, how to approach different kinds of tasks related to different language skills, and how to control stress and exam anxiety. This helped the students by increasing their repertoire of strategies and to have different alternatives to use against a ‘difficult’ task if the first strategy fails. Before doing any language learning task, the students were encouraged by the teacher to brainstorm ideas, techniques and strategies to approach the task. The success achieved by this experiment has exceeded all expectations. All the 11 students who could not pass the proficiency test two times, scoring less than 60%, have passed. The average of all the students was 86%.
There are many factors, other than teaching the strategies, which played a crucial role in the learners’ success. The most important factors are the students’ strong motivation, will and determination to pass the test. The learners’ informal relationship with the teacher which can be described as friendship has helped a lot in order to let the barriers between the teacher, the learner, and the learning collapse. Moreover, this kind teacher-learner and learner-learner coordination and cooperation has changed the learners’ negative views, beliefs, and attitudes toward English language learning. 

Regarding the strategies, it is not what type strategy the learner prefers to use, but it is the appropriateness of the strategy to the task at hand and the availability of an alternative strategy in case of the first strategy failure.

6.2 Recommendations

Since the language learning strategies have been proved to be an active player in the learner’s success, these strategies must be integrated with the classroom practice. Teachers are expected to explicitly teach the strategies and to raise their students’ awareness of the different approaches to a certain learning problem or task. Teachers should talk to their students about their language learning problems and encourage them to find different was to solve these problems. In order to be professionals, teachers must be continuous researchers finding more and more variables that influence their students’ success in language learning.

Teacher trainers and teacher training programs must give more importance to the language learning strategies while training the prospective teachers. Courses on the language learning strategies can be taught at university departments that qualify these prospective language teachers. During these teacher training programs, teachers must be encouraged not to succumb to the limitations of the methods. Language teaching can be more effective when teachers show more flexibility and going beyond the artificial methods.  For curriculum and syllabus designers, it is very helpful to include a strategy tip to the students in the course books before each task type.

To sum up, Learning these strategies will help students to be more organized in their language learning. Furthermore, getting training on the strategies gives the learners more control over their learning and helps them to be life-long learners. According to Wenden (1985), as cited in Larsen-Freeman & Long (1991)

Learners must learn how to do for themselves what teachers typically do for them in the classroom. Our endeavors to help them improve their language skills must be complemented by an equally systematic approach to helping them develop and refine their learning skills. Learner training should be integrated with language training.

Wenden (1985) cited in Larsen-Freeman & Long (1991:213)

6.3 Implications for Further Research

Since this study finds no significant relationship between the Language Learning Strategy preference and learner’s success, it can be recommended that other factors should be considered in future research. Factor like student’s high school educational background seems to have an effect on the L2 and foreign language learning. It has been found during this study that the students who had graduated from the Turkish Super High Schools were the most successful language learners in comparison to the graduates of other high schools. A comparative study can be conducted on the educational systems in each type of high schools in Turkey. This kind of research will help more in defining the ‘good language learner’. 

